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Abstract  
The present study is an attempt to investigating the effect of unified materials development on Iranian EFL learners’ academic 
writing. The participants of the study were 85 Iranian Advanced EFL learners in not-for-profit higher education institute of Noor. 
In order to be certain that they had no unified materials development of academic writing, a pre-test was administered. One group 
was excluded from the four groups by administering unified principles. After the pre-test, the participants were divided into four 
groups. Three groups instructed through a paragraph writing development syllabus (16 sessions). However, the experimental 
group was tested through unified materials development. The collected data were analyzed using ANOVA procedures. The study 
also tried to show ways of clarifying the stages in writers’ thinking under characteristics of paragraph writing development.  To 
analyze the test hypothesis, covariance analysis was used.  The results of both tests of the group instructed through unified 
materials development indicated that there was significant positive correlation among post-test scores of learners. Finally, 
pedagogically implications and suggestions are presented for teachers to teach academic writing in advanced levels. 
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1. Introduction 
   There has long been a strong connection between reading materials and writing syllabus design for the time being, 
and a significant number of ESL and EFL teachers are involved in teaching writing syllabus specially advanced 
writing. Writing is so much a part of students’ syllabus of translation majoring that it is needed to take it for granted. 
Writing as the fourth skill of language involves developing a unified material about how to extend and develop it 
specifically as a field of reference in which writer’s idea will be shown inside. 
_______________________ 
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       One of the most important syllabuses in the first term for graduate students is to pass advanced writing and most 
students face this unit of course in that it always compulsory in academic contexts. If students decide to write a 
unified, coherent paragraph, and transfer this skill to full composition writing, they should aware of all pedagogical  
features of writing skill; they certainly need syllabuses that involve them in writing features such as: controlled 
information transfer exercises, on-going process of planning, writing, revising, structure of definition, paragraph 
unity and appropriate model paragraphs can improve writing skill of students.  
 
       As Ellis (1997) suggests, “Textbook evaluation helps teachers move beyond impressionistic assessments and it 
helps them to acquire useful, accurate, systematic, and contextual insights into the overall nature of textbook 
material” (p. 212). A few books considered for the teaching of English for Academic Purposes (EAP) are: Advanced 
writing Course and Pamphlets compiled by Instructors. Critical ESP is pedagogically important because of its face 
validity, although it can meet the requirements of academic evaluation; it is not the same in all University settings. 
By focusing on a disciplined syllabus of general and technical courses by University, departments can establish a 
clear goal to reach higher place, but it often fails to meet all requirements in academic practices. In fact the one book 
the academy determined is not satisfying syllabus based on academic courses. However, lack of time and academic 
unmotivated learners in performing placement tests have led to so many troubles pedagogically. Almost all of 
materials development was categorized into three main parts: introduction, body of knowledge and conclusion.  
Introduction is a part in which learners learn formatting for assignments, how to write headings and the process of 
writing. There are usually two types of ideas: negative and positive and controlling idea. Reasons are sufficiently 
limited in scope to allow us to write a paragraph on each of them. The preceding lines consisted of the definitions 
and related meanings of paragraph unity which have been proposed for teaching writing skill by American College 
Testing (Zemach and Islam, 2006).  
 
       This paper will discuss and describe the intricate and investigative evaluation process that was undertaken for a 
textbook (paragraph writing) that was being used in this scientific learning English environment. Yule (2006) 
distinguished cohesion and coherence and the ties and connections that exist within texts. These are present in the 
use of words to maintain reference, phrase and a number of terms that share a common element of meaning as well 
as connector; however, by itself cohesion would not be sufficient to enable us to make sense of what we read. 
Coherence is something that exists in people, i.e., their ideas and feelings facing situation arriving at an 
interpretation in world. An assay should: (according to ETS TOEFL guidelines, 2009) 
x Address the topic and task using somewhat developed explanations, exemplifications, or details 
x Display unity, progression and coherence, though connection of ideas may be occasionally obscured 
x Demonstrate inconsistent facility in sentence formation and obscure meaning 
x Display accurate but limited range of syntactic structures and vocabulary. 
However, an essay at every level may reveal limited development in response. Litz (2010), for example, 
clarified the limitations of materials for ‘guiding’ students through the learning process and curriculum as well as 
the needs and preferences of teachers who are using textbooks, textbook design and practicality and the role of 
textbooks in innovation. 
 
An exchanging paper with a classmate, reading each other's paper, and making comments enhance peer 
reviewing  so that it can help improve  the writer think of more ideas (Zemach and Islam, 2006). The  Similarly, 
teachers do make use of technical knowledge in planning lessons, choose and write teaching materials and tests, and 
decide what methodological procedures to utilize’(Ellis, 1997, p. 44).  
2. Defining writing Strategies 
Although over the recent years a great number of studies have been conducted on the topic of writing 
strategies, there is no coherent syllabus on advanced writing syllabus for Translation majoring students. Strategies 
have been used in the context of academic writing to show self-regulation of several stages and beginning from goal 
setting and terminate at the adaptation of future methods (Kanlapan &Velasco, 2009).  
 
  In a similar way, attempts have been made to entail correlations among all the factors of self-regulation in 
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writing including: goal setting, adopting powerful strategies, self-monitoring, time management, and adapting future 
methods. In their study (Kanlapan &Velasco, 2009) showed three models established respectively so that 
modifications can result in a better measurement of a unified developmental materials. The initial aim of the study 
was to provide disciplined perspectives on advanced writing syllabus in which an L2 teacher’s personal and 
pedagogical attitude opened his performance to development of paragraph writing. In fact, this encourages product 
writing. The secondary purpose of the study was to engage language teachers in a process of coherent continual and 
up-to-date planning. Unified materials of advanced writing syllabus can also be a valuable component of teacher 
training programs to make explicit and theoretical ideas which bear on the topic in question.  
 
With regard to L2 writing instruction, Iranian students generally receive formal L2 expository or academic 
writing instruction at undergraduate level of Iranian EFL education.  
 
As Sheldon (1988, p. 237) points out, textbook is the heart of ELT program. A good writing takes time: 
time to plan and to write or revise. Students have to follow general writing improvement strategies to improve their 
writing course with the disciplined and unified materials; a well-developed paragraph depends on writer’s control of 
materials and procedures. Major and minor support can create a paragraph unity as basic materials of paragraph 
development including:  details, reason, illustration, combination of basic materials and sentence unity. Using a 
body of knowledge can be illustrated by a positive supporting idea along with coordination and subordination to fit a 
controlling idea.  
 
In a study conducted by Mckay (2002), basing his paper upon three main questions in the framework of 
second language learning situation: what are the benefits of developing writing skill? What strategies can learners 
use to become better writers? What role can materials play in helping students develop their writing strategies? 
 
In another study conducted by Cho (2003), assessment methods had an impact on the examinees’ test 
performance. They designed a work shop-based essay test to elicit writing skills that examinees use in real-life 
writing. In fact, essays written by the same individuals display the same textual quality and context field faculty 
evaluation of the EFL students’ academic writing ability. Both instruction and assessment should allow students to 
invest adequate amounts of time when developing a text. 
 
    This point was supported by Nematti and Shirazi (2009): 
                 When all features are specified, they are put into different macro categories  
                 to form a taxonomy of writing features. Some of these features can be classified 
                 under the category content; others are associated more with organization grammatical, 
                 lexical, and conventional features comprised the next macro categories in taxonomy. 
                 Some features are called miscellaneous since they bear either little or no relation to  
                 the main categories or     they can be classified under almost all the macro categories. (p.37) 
 
2. Genres 
 
Research into L2 writing has paid little attention to the writing process and intentional resources organized 
by academic organizations to affect writing process in a variety of ways of composing writing. Regarding planning, 
revising, formulating, narrating and describing at different levels of writing skill, LIosa, Beck and Zhao (2011) 
designed two studies to identify and describe the most prevalent types of academic writing at the secondary level, 
and characterized the challenges that both ELLs and non-ELLs experience with this type of writing.  They argued 
that many diagnostic writing assessment asses an extended written response using an analytic scale that identifies 
strength and weakness in specific aspects of writing. They also investigated the most prevalent genre of writing 
assigned in New York City high school classrooms and features of genre teachers prioritize in their teaching. Genres 
that observed were: narrative, informational report, explanation and exposition. In fact, they showed the challenges 
students confront while composing. 
 
Tribble (2011) stressed upon the most striking feature of vast majority of materials submitted for students 
to engage in writing programs, giving a strong emphasis to development of essay writing. He believed that materials 
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are educationally valuable to students involved in composition programs; they can be supported in the development 
of evidence-based writing skills. Research into L2 writing has paid very little attention to the writing process and 
intentional resources organized by academic organizations to affect writing process in a variety of ways of 
composing. Adel and Erman (2012) investigated ‘the use of English-language lexical bundles in advanced learner 
writing by L1 speakers of Swedish and in comparable native-speaker writing, all produced by undergraduate 
students of linguistics’’ (p.83) Durrant and Schmitt, 2009 as cited in Andel and Erman, 2012).  
 
  “In contrast to students of general English, students of English for Specific Purposes (ESP) may have a 
closely identified end for learning. Perhaps they are studying in an English-medium university. They might thus 
demand a form of ESP referred to as English for Academic Purposes (EAP) in which there is a concentration on 
writing academic essays, taking notes from oral lectures; academic essay require a style of discourse and particular 
expression which be out of place in normal social interaction’’ (Harmer, 2001, p. 10).  The present study sought 
answers specifically to the following research questions: 
1. Do cohesive materials have significant effect on Iranian EFL learners’ advanced academic writing? 
2. Is English-language writing instruction in Iran adaptable to world referenced-criteria? 
3. Methodology 
 
3.1 Participants 
 
The participants in this study consisted of 43 of 119 Iranian learners majoring in English as a foreign 
language from two classes of Noor (Not-for-profit institute).  Students were selected randomly in 2011. The range of 
the participants varied from 19-28 with the mean age being 23.5. Thirty five of the participants (81.40%) were 
female and the remaining 8 (18. 60%) were male. The participants were placed in two groups of control and 
experimental based on writing instruction in Iran. 
 
              As is evident from Table 1, overall, 4 groups were tested. The characteristics of the participants in the study 
are summarized in Table 2.  
                                             Table 1. Levene's Test of Equality of Error Variances (a) 
 
 
Dependent Variable: post-test 
F df1 df2    Sig. 
1.253 1 41 .301 
 
 
 
 
 
3.2 Instrumentation 
The instrument employed for data collection purposes of the study included samples of BARRON’S how to 
prepare for the TOEFL ESSAY and Academic Writing Course (Advanced Writing) which will be described below. 
Academic writing course included functions of written English: structure and cohesion, process and procedure, 
narrative, exemplification, classification, comparison and contrast, cause and effect and samples of Essay 
Organization of Barron’s Essay which was developed to elicit the participants’ academic paragraph development of 
EFL Iranian learners. 
 
To guarantee the validity and reliability of Writing Development, the following phases including both 
content and empirical verification: 
1. Drawing upon a few well-tried (writing) paragraph development strategies such as those of TOEFL ESSAY, 
Lougheed (2006), Ed. D. Academic Writing Course, Jordan(1986), those materials deemed authentic so as to study 
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based on research methodology strategies. 
2. Before the study started, a pre-test of 100 multiple-choice questions were performed for four groups of Iranian 
EFL learners majoring in English (Translation). They were asked to answer the questions to measure their 
proficiency level and the strategies employed for developing paragraph writing of English as a foreign language.  
The purpose behind this idea was to see the effects of unified academic writing adopted by learners to make sure for 
developing academic paragraph writing.     
3. Academic writing course includes:  Introduction, supporting information, main development, alternative 
proposals and conclusion) items. Examples selected randomly from among the participants in the study and 
indicated the development of academic writing under unified materials. 
 
3.3 Procedure 
As mentioned earlier, 4 groups including 86 learners majoring in English as a foreign language from Noor 
not-for-profit institute participated in advanced writing syllabus entitled as paragraph writing in the study. To meet 
the specific purposes of the study, drawing upon Arnault (1990) who studied the subject during semesters based on 
syllabus design, however, the students’ academic writing (experimental group) was worked by multi-materials, 
specifically their total criteria in a semester had already determined from board of scientific setting. In all the 
classes, first the researcher assigned one group as the experimental group and the three other classes as the control 
groups, each consisting of 66 and 20 and totally 86 students. Following this division, the pre-test was given and 
eventually unified materials of academic writing developed.  
 
The rationale to give the participants a proficiency test of DELTA TOEFL as the pre-test was to make sure the two 
groups were similar in terms of their language proficiency. But the effect of the treatment of the materials presented 
to the experimental groups in the course of the instruction included the discussion of the essential features of 
paragraph development identifying categories about paragraph unity as a materials development genre and a very 
elaborate explanation of advanced writing materials including Delta TOEFL, TOEFL Essay writing from 
Lougheed), academic writing course( from Jordan) and paragraph writing) (From Arnault) which took about 90-
minute sessions, as well as special features and information transfer of sample essay writing so that two groups were 
exposed to similar materials through unified materials development. That is, during each session one or two model 
paragraph consisted of a process paragraph were read, discussed and interpreted through materials development 
such as cause-effect development, and compare and contrast. It should be mentioned that in the control group more 
time could be dedicated to organization of the materials, paragraph unity, details, enumeration and other phases of 
paragraph writing to score the paragraph writing. A combination of students’ most favourite methods was used to 
treat the errors of academic writing based on writing section of academic writing course and essay writing. Essay 
question was the most important point for comparing paragraph writing. At the end of the semester, the post-test was 
given. The correlation of paper for both groups was done by two researchers as separate inter-raters who devalued 
and graded the articles written by students independently to ensure the inter-rater reliability of the scores calculated 
to be .68 which is good reliability index. 
 
 
4. Findings  
 
The ANOVA results of the study indicated that the data assumptions are of equal variance on the post-test. 
Based on the amount of circumstantial evidence of Fisher exact test is equal to 1/253. Twenty learners selected 
entitled as group B were instructed by four unified academic writing development to be informed of their paragraph 
writing. Models helped the learners to complete steps organized along with specific details, and stating their own 
personal preference to support their ideas. Students were asked to read the essays, underline the topic sentences, 
double underline the words in the introduction that guide the reader and circle the words or phrases characterized 
and indicated their personal opinions.  
  
     The mean of two scores was considered to be the final grade for their performance based on materials taught at 
classes. The chi-square analysis on the effect of unified materials development in academic writing showed a 
significant difference; square (p > 0/05). The regression slopes are homogenous and there is a variation of effective 
principles dealing with academic writing. The interaction between the random and independent variable is 
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significant and the results are presented in the following table.   
 
Table 2. ANOVA results for pre-test Mean Scores (%) of the Unified Subjects’ Effects 
Tests of between-subjects Effects 
 
Source 
Type III Sum 
of Squares df Mean Square F Sig. 
Corrected 
Model 177.420(a) 3 59.140 17.790 .000 
Intercept 115.344 1 115.344 34.697 .000 
groups 28.451 1 28.451 8.559 .006 
groups * protest 16.885 1 16.885 4.583 .054 
protest 93.368 1 93.368 28.087 .000 
Error 129.647 39 3.324     
Total 10738.813 43       
Corrected Total 307.067 42       
a R Squared = .578 (Adjusted R Squared = .545) Dependent Variable: post-test 
 
 
The researchers attempted to investigate the effect of unified materials development on academic advanced 
writing was investigated among other academic categories namely; paragraph development and multi-faceted 
material entitled as cohesive material. Each fell into one and three categories, respectively. 
 
Finally, the ANOVA results also displayed the subject's effects of dependent variables as the unified 
materials development on Iranian EFL learners’ advanced academic writing for four groups at post-test.   
 
5. Discussion and Conclusion 
 
As to the purpose of the study was to determine the  effect of unified materials development on Iranian EFL 
learners, a one-way ANOVA was formulated as follows: 
x A unified materials development as an academic writing process affects the students’ performance on their 
product writing in Education within the field of essay writing and advanced writing. As Harmer (2001) 
expresses handwriting of many students whose native-language orthography is very different from English 
have difficulty forming English letters. Such students should get training; sometimes the teacher can write 
sentences out with spaces underneath for the students to imitate writing. “Good handwriting is precious”. 
Approaches quoted by Harmer (2001, pp. 257-262): 
 
Approaches to learner writing 
1. Process and product 
2. Writing and genre 
3. Creating writing 
4. Writing as a cooperative activities 
5. Using the computer  
6. The roles of the teacher 
 
 
Of course Harmer (2001) advocates that since classroom time is limited or because they need students to 
write quickly as part of a communication game or working alone, they want to compose a brief story on the spot. 
Teachers can create themselves as a big motivator, presenting resource as extended writing tasks, suggesting 
constructive way, and feedback provider demands special care so that they can respond positively and focus on what 
they need at particular stage of their studies. Learners need access to resources which will allow them to keep on 
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writing correctly and more efficiently beyond the classroom (Sullivan & Chambers, 2006). As for the limitations of 
the study, the following discussions are attempted. First, since the data collection procedure was only prepared in 
one university, the findings of this study cannot draw upon and generalized to other parts. Maybe this is due to 
current position and limited setting as a survey conducted in a special curriculum, which doesn’t notoriously appear 
valid. Second, the effect of unified materials development on academic writing of EFL Iranian learners was tested 
against ESP materials development entitled as one subject category (paragraph development). To this end, the 
results, however, can help more participants improve their own academic writing. 
 
5. Conclusion 
 
As the findings of the present study show, the Iranian undergraduate students majoring in English translation feel 
frustrated with the few materials development for their final examinations. Accordingly, it is strongly recommended 
that translation teachers while developing the final examinations try to improve the validity, reliability and 
practicality. They should apply referenced criteria in selecting paragraph development length, topic and difficulty 
level as well as authentic paragraph writing along with exact performance of teacher's comment weekly. In order to 
help their students, they must enhance the authenticity of the writing development for instruction, it is also advisable 
that the students be permitted to talk their ideas about topics  posed at the beginning of course gradually and remind  
them the effects of  unified materials developments to increase their information. Moreover, the test instructions 
should be written in a much more instructive way, providing the examinees with vital information on what points 
they obey during writing paragraph and how their writing assignments are scored. It is also suggestible to select 
ILLTS resources to make more use of appropriate resources of modern-day test forms.  
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Appendix 
 
Sample A (Control Groups including: 3 classes) 
Advanced Writing (Part A) 
Model Paragraph 
    Because Americans are blend of people from many countries, there are only a few characteristics which can be applied to all 
Americans. Perhaps the most basic of these is American individuality, which is evident in our history from the days of our 
founding fathers. The second characteristic shared by all American is our paradoxical combination of idealism and practicality. 
As a result of our idealism, we are easily disillusioned. Another typically American feature is the emphasis we place on money 
and the things it can but _That is, our materialism. Finally, in practically all American families, our parents exert less influence 
on us than do parents in other parts of the world. For example, many children are left in day-care centres by their working 
mothers or with the babysitters when their parents go out at night. These elements are deeply embedded in the American 
character, but like many other things, American are subject to change in a relatively short period of time. 
1. What is the topic sentence? 
2. Is the paragraph in descending, ascending, or equal order? How do you know? 
3. What are the Enumerators? 
4. Is there any Listing signal? 
5. What types of development are used to support the topic sentence? How do you know? 
6. Is there a conclusion sentence in the paragraph? 
7. Does the paragraph have unity? 
Part (B) 
Choose two of the following topics and write paragraphs about them. 
1. Describe a place you visited recently in your country. 
2. How do you use your computer for sending an E-mail? 
3. Why do people face a lot of stress these days? (Write your paragraph in descending order) 
4. Write how the important event of entering university changed your life. 
5. Contrast your attitude toward education as a child and your attitude now. 
 
Appendices 
Sample B (Experimental Group) 
Advanced Writing 
Do you agree or disagree with the following statement? 
The effect of a good son or daughter on families’ life. What are the important qualities of a good son or daughter? Have these 
qualities changed or remained the same over time in your culture?  
Use specific reasons and examples to support your opinion. 
………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………….. 
………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
…………………………………………………………………………… 
………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………… . 
………………………………………………………………………………………………………………………………………
……………………………………………………………………………………………………………… . 
 
 
 
 
 
